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Abstract 
This descriptive qualitative study aims to find out how a genre pedagogy is 
used to teaching the English language. A class consisted of thirty-six students 
of a public Islamic junior high school was selected purposefully as participants. 
The data collection involved participant observation, field notes, and 
documents, in this case, the students' works. The participant observations were 
conducted in four meetings. During the observations, this study collected the 
students’ works purposefully. The data analysis used two techniques, namely 
the thematic analysis to analyze the field notes and functional grammar 
framework to analyze the students’ independent construction texts. The 
findings of the study reveal that the students could practice daily life texts in 
pairs and write a daily life text independently, critically, and creatively as they 
managed to work on their own and to use specific information, expressions, 
and contexts in their texts as demanded by the government and the 21st 
century. This could be achieved as the researcher applied genre pedagogy 
teaching procedures, explicit teaching, and scaffolding to ensure the students 
could do the work effectively. This study suggests teachers apply genre-
pedagogy teaching procedures and principles to ensure the students could 
learn English better. 
Keywords: genre pedagogy; English language teaching; 21st-century skills; 
systemic functional linguistics (SFL) 
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The English language is a language that has been learned worldwide, including 
in Indonesia. The national curriculum demands students at junior high schools 
to be able to identify, use, and create simple oral and written interactional and 
interpersonal texts with their social functions, schematic structures, and 
linguistic features that are used in daily life (Wachidah et al., 2017b). The 
students should also learn character values and 21st-century skills such as 
critical thinking (see Ministry of Education and Culture of the Republic of 
Indonesia, 2018).  
 To fulfill the demands require a sophisticated and flexible approach for 
English language teaching. Accordingly, this study would like to propose a 
genre pedagogy (GP). Specifically, a genre pedagogy that has been developed 
under systemic functional linguistics (SFL) would be used as a text-based 
approach to teaching English. The systemic functional linguistics genre-based 
approach or genre pedagogy will be called as SFL GP hereafter (Botifar, 2018; 
Cahyono, 2018; Cakrawati, 2018; Emilia & Hamied, 2015). 
SFL GP has been used worldwide, which mainly deals with a written 
genre. At the level of tertiary education, previous studies by  Dickinson (2013),  
Nagao (20190, and Sabouri et al. (2014) reported that SFL GP could be used to 
teach academic writing to English as a foreign language (hereafter EFL) 
students. At the level of secondary education, studies reported that the SFL GP 
could be used to teach procedural texts to vocational high school students 
(Istianah, 2011) and to build the senior high school students’ character values by 
using narrative texts (Hardini, 2013). Also, SFL GP had been used to teach 
writing narrative texts to junior high school students (Zurdianto, 2016), to teach 
writing recount texts (Hidayat et al., 2018), and to teach speaking skills of 
descriptive texts to students (Nahid et al., 2018). 
These previous studies have shown that SFL GP has been used mainly to 
teach written genres such as academic writing, procedural texts, and narrative 
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texts. It is also had been used to teach speaking skills. However, the descriptive 
genre used still belongs to a written genre. This means that SFL GP is an 
appropriate approach that could be used not only to teach writing or speaking 
skills solely but also to teach English as a whole, which is the focus of the study.  
SFL GP lies on three basic principles. The first principle is learning a 
language is a form of social activity (Emilia & Hamied, 2015; Martin, 2014). This 
means that the SFL GP requires a social context. In this study, the social activity 
or the social context is daily life texts such as giving instruction, invitation and 
asking permission as demanded by the national curriculum.  
The second principle is explicit teaching. Here, teaching a language must 
be explicit where a teacher provides explanations and resources for the students 
to learn the social functions, schematic structures, and linguistic features of the 
genres (Aunurrahman et al., 2017a; Emilia & Hamied, 2015). Examples of the 
daily life texts used in this study are provided in Tables 1, 2 and 3. 




An Example of a 













A: Students, do the 
writing task on 
page 6, please!  
 
 





Do / Do not + Verb, 
please! 
Example: 
Do your homework 
 
Verb + Object, please 
Example: 
Open the book, 
please! 
B: All right, 
Sir/Ma’am. We will 
do the task.  





A: Thank you very 
much, my students. 
A reply to the 
response 
Thank you very 
much, students. 
 (Source: Nurvitasari et al., 2019; Wachidah et al., 2017a) 
Tables 1, 2, and 3 show examples of daily life texts with their social 
functions and linguistic features or expressions learned by the students. These 
example texts would provide students the explicit knowledge they need to 
create their own daily texts. The students would also struggle with grammar. 
Without grammar, the students will not be able to create a meaningful text 
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(Alsaawi, 2016; Halliday & Matthiessen, 2014). In this study, grammar includes 
using accurate spelling punctuation, capitalization, lexical choices, and cohesive 
devices that are useful to build a meaningful text (Alsaawi, 2016; Aunurrahman 
et al., 2017a).  




An Example of a 















A: B, would you go to 
my house 
tomorrow? 
To invite someone 
 
 
Would you come ….? 
Let us go to …. 
B: Sure, I would love 
to go to your house 
tomorrow  
 
A response to the 
invitation 
 
Sure, I would love to 
… 
Unfortunately, I could 
not 
A: Thank you very 
much, B. I will see 
you tomorrow 
then.  
A reply to the 
response 
Great, I will see you 
tomorrow then 
Well, that is all right. 
Maybe next time. 
(Source: Nurvitasari et al., 2019; Wachidah et al., 2017a) 
The third principle is guidance. Teaching is more than just transferring 
the knowledge above to the students. It is also about providing proper 
guidance or also known as scaffolding that would help the students to be 
independent in learning especially in constructing their own texts individually 
(Kuiper et al., 2017; Kusumaningrum, 2015; Martin & Rose, 2005; Nugraha, 
2013).  
In brief, the three key principles of SFL GP have an important 
contribution to the successful teaching of EFL where a teacher should know the 
context or the purpose of the teaching, in this case, to teach daily life texts. A 
teacher should also provide explicit instruction and information by using 
interesting media such as pictures and model texts to help the students to learn 
EFL (see Tables 1, 2 and 3). Not only that, a teacher should provide guidance 
whenever the students need it before they could work independently.  
Furthermore, SFL GP has its own teaching procedures that are 
commonly used in Indonesia. The teaching procedures used are “building 
knowledge of the field, modeling, joint construction, and independent 
construction stages” (Aunurrahman et al., 2017a, p. 29; Aunurrahman et al., 
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2017b; Emilia, 2012) with a little adaptation of Reading to Learn teaching strategy 
where the students used a rewriting strategy (Martin & Rose, 2005; Whittaker, 
2018). In this study, the rewriting strategy was used by changing a context of a 
text such as changing the names, expressions used and or changing the activity 
in the text adapted from Martin & Rose (2005), Rose (2005), and Whittaker 
(2018). 




An Example of a Daily 












or to do 
something 
  
A: Ma’am, may I go to 
the toilet? 
To ask permission 
 
May I go ….? 
Can you give ….? 
B: Of course, you may 





Sure, you may … 
I am sorry but you 
may not … 
A: Thank you very 
much, Ma’am.  
. 
A reply to the 
response 
Thank you very much, 
Ma’am 
That is fine. I will 
contact others …. 
(Source: Nurvitasari et al., 2019; Wachidah et al., 2017a) 
Accordingly, this study aims to find out how SFL GP is used to teaching 
English to Islamic junior high school students in Pontianak, West Kalimantan, 
Indonesia. To be noted, the difference with the previous studies is that this 
study would like to focus on spoken texts or genres that are used in daily life, 
such as giving instruction, invitation, and permission. Another difference is that 
this study would apply SFL GP with a little adaption of a Reading to Learn 
teaching strategy to students of a public Islamic junior high school in Pontianak, 
West Kalimantan, Indonesia where little research on SFL GP in this context had 
been conducted. Hopefully, this study could provide insight for EFL teachers 
and lecturers around the world that SFL GP is a flexible and customizable 




This was a descriptive qualitative study aiming to find out how SFL GP 
as a text-based approach used to teaching the English language. The 
participants were thirty-six students of an eighth-grade class from a public 
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Islamic junior high school in Pontianak. This study used purposeful sampling 
that is common to be used in a qualitative study to select participants (Benoot et 
al., 2016; Palinkas et al., 2015). Here, a discussion was conducted by the main 
researcher with the co-researchers to decide a class to be involved in this study. 
As a result, the researchers decided to choose a class without specific 
characteristics or weaknesses or strengths the class had. As long as the class 
could provide rich information, this study could be conducted (Gentles et al., 
2015). 
Data Collection 
This study used multiple qualitative-based instruments to achieve the 
aim of the study. The first instrument was participant observations that 
recorded the teaching and learning activities in the classroom. The main or the 
first researcher acted as an English teacher. The co-researchers or the second 
and third researchers acted as collaborators. 
The function of the collaborators is to provide reflections and feedback to 
ensure better performance of the teaching and learning activities and also to 
reduce the bias of the results of the participant observation (Fraenkel et al., 
2011). The field notes of the observation were written by the main researcher 
after discussions with the co-researchers. The discussions took place after the 
class ended to provide feedback and reflections. The participant observations 
were conducted in 4 meetings in two weeks. 
The second instrument was document. In this study, the researchers 
collected the students’ works that had been done during the teaching and 
learning activities. The students’ works contain important data that would 
describe the results of the teaching and learning activities under SFL GP 
adapted from Bowen (2009). To be noted, the students’ works were done in a 
worksheet provided by the researchers. 
Due to limited space, only one students’ work that was written by Nara, 
Dede, Zaza, Desi, Amir, Dodo, and Dani (in pseudonyms) in the joint 
construction stage and three students’ works in the independent construction 
stage would be presented. The students’ names are Nara who represented the 
high achiever, Zaza who represented the mid achiever, and Dede who 
represented the low achiever (in pseudonyms). This assignation was based on 
the researcher and collaborator’s classroom observations and the students’ 
works. 
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There are two kinds of qualitative data analysis used. The first technique 
of data analysis is thematic analysis to analyze textual data from the 
observation field notes. The thematic analysis used an inductive approach to 
find important themes that frequently occur in field notes (Maguire & 
Delahunt, 2017; Thomas, 2006). The procedure of the thematic analysis began 
with finding important themes in the field notes. The themes were mainly 
related to the teaching and learning activities of SFL GP such as the applications 
of the SFL GP teaching procedures that consist of six stages and three key 
teaching principles of SFL GP. The researchers then used the above textual data 
in the finding section as descriptions of how the SFL GP is used in the teaching 
of EFL.  
Certainly, descriptions of the activities would not be enough. 
Accordingly, evidence of the students’ works was presented in this study along 
with the descriptions of SFL GP activities from the field notes in a narrative 
form in the following section. Using multiple evidence would help this study to 
build a convergent validity and to reduce bias. This is also called a 
methodological triangulation (Fusch et al., 2018). 
Here, the students' works were analyzed by using the FG framework. 
The analyzed students’ works were the students’ texts from the independent 
construction stage. Meanwhile, the students’ works from the building 
knowledge of the field and joint construction stages would only be presented as 
evidence to support the descriptions of the observation field notes as the 
students only required to choose the right responses and to construct certain 
expressions (see Table 4). 
The text analysis of the students’ works began with the main researcher 
determined the schematic structure of the students’ texts (see Tables 1, 2, and 3). 
Then, the sentence patterns and expressions used in the texts were categorized 
into three aspects of SFL namely the textual metafunction -  organization of 
information that builds ideas, ideational metafunction (logical metafunction – 
logical relationship of ideas and experiential metafunction - ideas), and 
interpersonal metafunction– how a language is used to communicate ideas 
(Banks, 2002; Martin, 2014; Oliveira, 2015). The main researcher then discussed 
the results of the data analysis with the co-researchers to provide reflections 
and feedback. This session was conducted to ensure that this study could 
provide valid textual data of the students’ texts. The valid data would be used 
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to strengthen the descriptions of the SFL GP activities that would be elaborated 
in the following section. 
FINDINGS 
 This section presents the descriptions of the SFL GP activities that show 
how SFL GP teaching principles and procedures were used in the teaching of 
EFL. The textual data of the students’ works were presented to strengthen the 
descriptions.  
The presentation would begin with the stages of SFL GP teaching 
procedures. The first stage is building knowledge of the field stage. This stage 
was conducted in the first meeting where the researcher who acted as the 
teacher introduced the topic and the daily life texts that would be learned by 
the students. The topic is daily life which is limited to daily life at schools and at 
home. Then, the teacher showed pictures to see the students' prior knowledge 
of daily life. This practice is also used to build students' character values and 
21st-century skills such as critical thinking. A sample of a building knowledge 
activity completed by Nara is shown in Table 4. 
Table 4. A Sample of Building Knowledge of the Field Activity 
Text of Instruction Purposes of the activity 
Circle an appropriate answer!  
(Images are taken from Clker-Free-Vector-












Seeing the students’ prior 
knowledge toward the picture 
  
Building students’ character value – 
know what is right and wrong 
 
Building students’ critical thinking 
element – providing a logical reason 
 
Directing the students' attention to a 
daily life text – to give the invitation 
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Table 4 shows a sample of building knowledge of the field activity 
completed by Nara. Here, Nara simply chose the right answers that are in 
accordance with the picture. This stage allowed the researchers to see the 
students’ prior knowledge of the topic that was learned by the students. Then, 
in the right column, there are purposes of the activity. Here, the purposes of the 
activity could reflect the activity of character building (moral reasoning) and a 
critical thinking skill (logical reasoning) as demanded by the government in this 
21st century (Ministry of Education and Culture of the Republic of Indonesia, 
2018). It is also a form of an introduction to the daily life texts that the students 
would learn further in the modeling stage. 
In the building knowledge of the field activity, the students did have 
difficulty following the instruction provided by the main researcher where they 
were required to circle their responses. This could happen as the instruction 
provided by the main researcher was different from the instructions usually 
provided by the English teacher, Ms. Any Hikmayanti, the co-researcher of this 
research. As a result, the main researcher with the help of the co-researcher 
explained further the instruction explicitly and provided the necessary 
guidance to help the students to complete the task provided. Explicit 
instruction and guidance are the basic principles of SFL GP (Aunurrahman et 
al., 2017a; Emilia & Hamied, 2015; Hyland, 2007) that were used throughout the 
teaching procedures. This would lead the students to be independent in 
learning as they became accustomed to the tasks given to them in the 
worksheet. 
The second stage is the modeling stage. The stage is used to introduce 
further the schematic structures and linguistic features of daily texts of giving 
instruction, invitation, and asking. To make the lesson interesting, the 
researcher used videos that were taken from channels from a popular video-
sharing website (e.g. https://youtu.be/UFnQ0gxef2A that shows conversations 
of daily texts of invitation). This is a form of digital literacy to help the students 
in learning the English language (Chan et al., 2017; McGuinness & Fulton, 
2019). The main researcher provided and played videos in an offline mode to 
avoid unnecessary technical and network issues. 
The videos used contain interesting animated figures with music that 
introduce social purposes, patterns, expressions, and examples of the daily life 
texts in different contexts. The videos used could build the students' interest to 
understand and learn further the learning materials as they watched the videos 
and listened to the background music from the videos seriously and 
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comfortably (Bokiev et al., 2018; Brecht, 2012). At certain points of time, the 
main researcher paused the videos and provided an explanation to help the 
students to understand better the learning materials.  
The main researcher also asked the students to read aloud the examples 
of expressions and dialogues on the videos. After watching the videos, the 
researcher asked the students to practice in pairs with more examples of daily 
life texts provided in the textbook. It was shown by  Nurvitasari et al. (2019) for 
the examples of the practices. The researcher and the co-researcher monitored 
the pair works and provided guidance such as showing how to pronounce a 
word that the students did not know how to pronounce it. At the end of the 
meeting, the researcher asked the students to find out any difficulties they had 
during the teaching and learning activities. The students did not mention 
anything about difficulties. But, it does not mean that the students had no 
difficulties earlier.  
In the second meeting, the students entered the joint construction stage. 
The co-researcher, Ms. Any Hikmayanti began the class by giving questions 
about what they had learned in the first meeting to help recall the students’ 
knowledge of the daily life texts. Afterward, the main researcher instructed the 
students to work on a task in the worksheet in groups where the students 
completed three daily life texts of giving instruction, invitation and asking 
permission. The students were assigned to groups by using random numbers to 
avoid the students to work with their very close friends (Emilia, 2012). 
Before working on the task, the main researcher explicitly provided an 
example of how to work on the task. Also, the main researcher monitored and 
guided the students while working in a group. This stage was also used to build 
the students’ sense of collaboration and communication where the students 
worked in groups and learned to work and communicate as a team (see 
Aunurrahman et al., 2017a; Ministry of Education and Culture of the Republic 
of Indonesia, 2018). Even though the students already provided guidance, the 
main researcher still identified minor mistakes after the students completed 
their first drafts. A sample of the students’ work in a group written by Nara, 
Dede, Desi, Zaza, Amir, Dodo, and Dani is provided in Table 5. 
Table 5 shows that the students could complete the daily life texts 
provided by the main researcher. The table also shows that the students’ works 
had minor grammatical issues. In the third meeting, the researcher provided 
feedback and instructed the students to revise their writings. The words in 
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square brackets are examples of the feedback given to the students before the 
students entered the independent construction stage. The students then revised 
their answers. To be noted, even though the students worked in groups, they 
still had to write their answers on their worksheets individually. This would 
help them to remember better what they had learned and composed. The 
students’ final draft is in Figure 1. 
 
Table 5. The Students’ Work in the Joint Construction Stage 
Daily life texts written by Nara, Dede, Desi, Zaza, Amir, 
Dodo, and Dani 











Heri, please read the text loudly!  
Yes, Ma’am. I will reading [read] the text loudly. 
Thank you, Heri. 
 
To give instruction 
A response 















I want to visit a bookstore, Don. Would you go 
to the bookstore with me?  
I would love to go to the bookstore with you, 
father. But, I must do my homework. 
Great, Don. Do your homework first then we 
will go to the bookstore together. 
 



















May I go to the toilet, mam [Ma’am]?  
All right, you may go to the toilet. But do not 
take long or you will be punished.  
Thank you very much, Ma’am. 
You are welcome, Heri. 
 
To ask permission 
A response to give 
permission 
A reply to the response 
 
Notes: 
a. The underlined word(s) and sentence(s) are the students’ answers. 
b. Word(s) or expressions in square brackets [] are feedback provided by the main 
researcher 
 Figure 1 shows the final draft of the students’ work after they had been 
given feedback by the main researcher. Here, the students simply struck 
through their mistakes and added the correct versions of the words. Knowing 
the mistakes they had made would help them to be accurate and pay attention 
to details as constructing a meaningful text depends on the use of grammar in 
the text. This form of accuracy is also an aspect of critical thinking or known as 
an intellectual standard (Elder & Paul, 2013).  
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Figure 1. The Students’ Final Draft in the Joint Construction Stage 
 Still in the third meeting, after revising the joint construction texts, the 
students entered the independent construction stage. Here, the main researcher 
instructed the students to rewrite only one daily life text. The students were 
allowed to choose what daily text they would rewrite. The students could 
simply rewrite a text from the worksheet or the textbook they had. The key to 
this activity is to help them to be independent in writing a text. The stage began 
with the students had to build their own knowledge of what to be written in 
their worksheets. The modeling stage was skipped as the students already 
accustomed to the pattern and expressions used in daily life texts. Nevertheless, 
the main researcher still provided guidance and correction to ensure they could 
write a meaningful text. 
The main researcher also informed the students that they needed to 
change the context of the text such as changing the names, expressions used 
and or changing the activity in the text (adapted from Martin & Rose, 2005; 
Rose, 2005). In addition, after completing the first drafts, the students practiced 
their own dialogues with their peers in pairs. The students did find difficult 
words to be pronounced and asked the researcher the correct pronunciation. 
Due to limited space, only the texts written by Nara (high achiever), Zaza 
(mid achiever), and Dede (low achiever) are presented in Table 6. It shows that 
the students were able to construct a text independently even though they 
mainly rewrote the texts from the joint construction stages provided in the 
worksheet (see Table 5). The researcher identified grammatical mistakes and 
provided feedback in the fourth meeting or the last meeting to the students 
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before they submitted the final drafts to ensure the students learned to provide 
accurate and meaningful text. The texts in Table 6 were analyzed by using the 
FG framework to see how the students had used their capacities of the English 
language.  
Table 6. The Students’ Works in the Independent Construction Stage 
Daily life texts written by Nara, Zaza, Dede Schematic structure 
Text 1 
Nara 







Excuse me, may i [I] go to the toilet, Ma’am?  
Alright, you may go to the toilet.  
Thank you very much, Ma’am.  
 
To ask permission* 
A response  










Ezi, please read the assignment. 
Yes, Ma’am. I will read the assignment. 
Thank you, Ezi. 
 
To give instruction* 
A response  












May I go to the canteen? Sir [canteen, Sir?] 
All right, you may go to the canteen. 
Thank you, Ma’am. [Sir] 
Your [You are] welcome 
 
To ask permission* 
A response  
A reply to the response 
Notes: 
a. The underlined word(s) and sentence(s) are the students’ answers. 
b. Word(s) or expressions in square brackets [] are feedback provided by the main 
researcher 
c. * indicates the macroTheme of the text 
  The first two aspects that would be presented are the textual and logical 
metafunctions. The texts written by Nara and Dede (see Table 6) mainly use a 
theme reiteration pattern that is signaled by a topical Theme “I”, which is in the 
form of a first-person pronoun and preceded by an interpersonal Theme “may”, 
reiterated by another topical Theme in the form of third-person personal 
pronoun “you” as the texts are in the form of dialogue that shows an interaction 
between two speakers. Another example is using the name “Ezi” (in the text 
written by Zaza) that is reiterated by a first-person pronoun “I.”  
In relation to logical metafunction, the utilization of the first-person and 
third-person pronouns in the texts are called references, which are a form of 
cohesive device that allows the listener to grasp the identity of the speaker 
(Emilia, 2014; Halliday & Matthiessen, 2014). Without the references, the 
conversation would not happen due to a confusion of the participants referred 
to in a text. 
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A theme reiteration pattern is a common pattern of spoken language that 
allows the speaker to communicate his or her message in a dialogue or a 
conversation in a consistent manner (Emilia, 2014; Gunawan & Aziza, 2017), in 
this case, to ask permission and to give instruction as indicated by the 
macroThemes of the texts (see Table 6). MacroTheme is the main idea or the 
main focus of a text (Emilia, 2014).  
The last two aspects that would be presented are the experiential and 
interpersonal metafunctions. Mainly, the texts use material processes such as 
“go”, and “read” that signal physical activity (Emilia, 2014; Halliday & 
Matthiessen, 2014). In their contexts, the material processes are preceded by a 
deontic modality “may” (in texts written by Nara and Dede) that signals asking 
permission and a form of politeness in communicating a message.  
Nara in her text also added “Excuse me” before the modality to get the 
attention of the listener (Morley, 2000). Another example is in the text written 
by Zaza that uses name “Ezi” to get the attention of the listener followed by 
“please”, which is a form of circumstance that signals a polite instruction 
(Morley, 2000) and proceeded by a deontic modality “will” that signals an 
attempt to do the instruction.  
At the end of the three texts, the writers use “Thank you” to signal 
gratitude. The expression of gratitude is followed by vocative adjuncts such as 
“Sir” and “Ma’am” which are used to address the listeners respectfully and to 
get attention from them (Emilia, 2014; Morley, 2000). Unfortunately, Dede has 
used an irrelevant vocative adjunct earlier where, at the beginning of the 
dialogue, Dede uses “Sir” but, at the end of the dialogue, Dede uses “Ma’am.” 
This could lead to confusion in understanding the text. 
Other forms of circumstance are used to signal locations. The samples 
(see Table 6) are “to the toilet” (in Nara’s text) and to the canteen (in Dede’s 
text), to signal agreement such as “yes” (in Zaza’s text) and “alright” (in Nara 
and Dede’s texts). These circumstances provide specific and clear information 
(Elder & Paul, 2013).  
Apparently, the students also paid attention to the contexts where they 
had changed the contexts of the examples provided in the worksheet (see Table 
5) to their own contexts such as Nara who uses the expression “Excuse me” at 
the beginning of the text to get attention from the teacher. Zaza and Dede also 
made a change to the activities where the examples in Table 5 use “read the text 
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loudly” had been changed by Zaza into “read the assignment” and “go to the 
toilet“ had been changed by Dede to “go to the canteen.” This could show a 
sense of creativity and independence that had been achieved by the students in 
the independent construction stage despite grammatical mistakes that were 
identified earlier. 
In brief, the findings of the study reveal that SFL GP teaching procedures 
and principles with a little adaptation of a Reading to Learn strategy, namely a 
rewriting strategy are the key elements to answer how SFL GP is used in the 
teaching of the English language. The discussions between the main researcher 
and the co-researchers in search of reflections and feedback also helped this 
study to cope with the issues during the teaching and learning activities. The 
students' works as shown in Tables 5 and 6 reveal that the students could show 
their capacities in the English language even though minor grammatical 
mistakes were identified. Apparently, the students also had shown their 
capacities of character value (moral reasoning) and 21st-century skill (critical 
thinking - logical reasoning) as indicated in Table 4, which are also reflected in 
the students' joint construction and independent construction texts (see the 
analysis of the students' texts in Figure 1 and Table 6).  
DISCUSSION 
The findings from the participant observations and students' documents 
have shown that SFL GP could be used to teaching the English language to 
Islamic junior high school students. The participant observations field notes 
show that teaching procedures of SFL GP with a little adaptation of a Reading to 
Learn teaching strategy (Martin & Rose, 2005; Rose, 2005) are not the only aspect 
that needs to be paid attention. A teacher should also incorporate the three 
principles of SFL GP as discussed in the following paragraphs. 
Learning a language is a form of social activity. That is why, particular 
texts with their social purposes, schematic structures, and linguistic features 
were used in this study and documented as the students’ works (see Table 6). 
To achieve the knowledge and skills required to construct the particular texts, 
in this case, daily life texts, a teacher should apply explicit teaching and 
instructions where everything that students needed to know and learn must be 
explicitly informed to them (Emilia, 2012; Frankel, 2013; Liu, 2018; Schall-
Leckrone, 2017; Vygotsky, 1978). Without clear information and instructions 
will make the students confused in following the teaching and learning 
activities.  
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Not only that, but a teacher should also provide scaffolding or guidance 
and feedback to ensure that they could work the tasks provided and as a 
preparation for the students to work independently (Emilia, 2012; Negretti & 
McGrath, 2018; Smit et al., 2016; Vygotsky, 1978). Here, the guidance and 
feedback serve as ways that helped the students to construct independent 
construction texts independently and creatively as shown in Table 6. 
As a result, the students could write their independent construction texts 
even though minor mistakes were identified. The students could use the 
schematic structure of the daily life texts with their linguistic features properly 
as they learned to use them in their own contexts (see Table 6). Moreover, the 
teaching procedures and the texts that had been analyzed could realize a form 
of character education and 21st-century skills such as critical thinking where the 
students learned to provide logical and moral reasoning when they were 
answering questions in the building knowledge of the field (see Table 4). Then, 
the students learned to collaborate as they worked as a team in the joint 
construction stage. 
Also, the students learned to use specific and clear information such as 
circumstances and other linguistic features properly and grammatically correct 
in the independent texts (see Table 6) that could signal the aspects of critical 
thinking (Elder & Paul, 2013). This leads to a point that SFL GP could adapt to 
the needs of the 21st century as the flexibility that has been offered by the 
principles of SFL GP. 
These findings are in line with previous studies that reported SFL GP 
could be used to teach the students’ skills in writing procedural types (Istianah, 
2011), in writing narrative texts (Zurdianto, 2016) and recount texts (Hidayat et 
al., 2018), and to build the senior high school students’ character values by 
using narrative texts (Hardini, 2013). Unlike the previous studies, this study not 
only used SFL GP teaching procedures and principles but also added a 
rewriting strategy, a form of a Reading to Learn teaching strategy or procedure, 
to help the students in constructing their texts. The rewriting strategy allows the 
students to change the context, names, and activities of their texts by adapting 
from the joint construction texts provided in the worksheet adapted from 
Martin and Rose (2005), Rose (2005), and Whittaker (2018).  
Unfortunately, this study also has a limitation. This study did not 
measure or analyze the students’ skills in speaking as had been done by Nahid 
et al. (2018) who reported that SFL GP could be used to teach the students’ skills 
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in speaking descriptive texts. Nevertheless, this study did use speaking skills to 
help the students to practice their capacities in using the schematic structures 
and linguistic features of the daily texts that the students had learned before 
and after they constructed their texts independently. At certain points of time, 
the students learned to pronounce certain words or expressions that they did 
not know how to pronounce it. 
CONCLUSION 
The findings of this study reveal that SFL GP provides flexible basic 
principles and teaching procedures that could cope with the needs of the 21st 
century. This allows the study to utilize SFL GP to teach what the students’ 
needs, which are not only about the schematic structures and linguistic features 
of the daily texts but also how the students learn to be critical, specific, accurate, 
and meaningful in providing reasons and information and constructing daily 
life texts. The students also learned to collaborate as they worked as a team 
before they are able to work independently and creatively. Certainly, this could 
not be achieved without an important role of a teacher that is not only to teach 
but also to guide the students to reach independence. Nevertheless, this study 
also has a limitation. The limitation of this study is that this study only utilized 
SFL GP to a class that consisted of 36 students and only focused on writing as 
the students learned better through writing. This means that this study is not 
intended for a generalization. Future studies could be conducted in a different 
context and to emphasize different skills such as listening and speaking, which 
are still limited.   
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